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DOB: /()3 

Reassetisinciit Date: 5/21/03 



ID: 911937 

School: Kemp Mill US 

Grade: 1 (K-1 LAD) 



continued sciviccs are needed. 

standard score of 83 and the average range is hi-\ I - ^ ^^^ 

so.v,e nunc advanced overlapping forn.., bnt d.d not T^ "^^^ ^,,,,,^^,,^ fonm 
lonns in a row that were before it. l<or son,c o( ^' ^^^^'"'^^ ^,, ,, \U s'.arp 
hcdcnousnaled minimal needs related to spatial o.gan./.at.on. He 

corners wlicn reproducing shapes. 

. . . ^ ic.,ble'lo produced legible work with good spacing, si/.ing, 

1,1 Uic classroom, S is alilc lo pioui.i. b .-■.: qT group and 

and baseline regard, lie is able to Ibllow -^f-''f^^^^^^^^,,J^uons that 
produces projects with good spatial -•^--■;' '^^^'^^^ ^^^^^^^^^^^^ uses his left 

a. c given to die class. He creates recogni/able p.ctu.es mdcpendenuy 

hand consistently for all fine motor tasks. 

. o -i.Mnonm.ates uood progress in all of his goal areas. He 

Concluding Statement: S '^""v"' . . jm ef hand for all fine motor tasks, draw 

is able to produce legible, accurate wr.tmg, u e 1 us '^ "^ /^^ ^V^^^^ ^j^,, , ,,1^,, ,evel 

.cpreseiuative pictures, and P^^^ '^^/^f-^^^^^^^^^^^^^^ continue on a 

o f independence. It is recommended thai occupaiionai me I J' 

: .l/auve basis for next year to monitor spatial ^-'^^ «;", ' 
conlacl me at the above address or phone number . I you have any questions. 

lili/.aliilh M. Snead, O I R/l - 
Itinerant Occujialional Thciapisl 
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The fo.loW.ng report is e^Dflf« ^f ^T^pl^^^^^ 
without the signed, informed consent of the parenuieg a 

NEUROPSYCHOLOGICAL EVALUATION 



NAME: 

DOB: 

DATE{S) TESTED: 

CHRONOLOGICAL AGE: 



RFASON FOR 



SI ^ G' 

. 1996 

MAY 23 AND 29, 2003 
7 YEARS, MONTHS 



WiliiamR. stixrud, Ph.D. 
Robert L. Mapou. Ph.D., A.BP.P 
Susan C. Jenkins, Ph.D. 
\de1e C. Green, Ph.D. 
)endyA. Law, Ph.D. 
Lisa A- Martin, Ph.D. 
Robert F.Chase. Ph.D. 
Patricia H. Papero, Ph.D. 
Susan W. Hammond. Ph.D. 
Susan S. Gerson, Ph.D. 
Susannah Kury Hughes, Ph.D. 
Teresa Eiiiott, Pi-»-D. 
Erika L. Wasserman, Ph.D. 
Ellen K. Goldman, Ph.D. 
Taruna Ahluvaiia, Ph.D> 
Elaine D. Book. M.Ed. 
Carol Mannix, M. A. 
Bonnie Zucker, Psy. D. 
Galena Kuiper, LCSW 



• Neuropsychological 
Evaluation 

• Academic Training 

• Child and Family 
, Therapy 

• Neurofeedback 
Therapy 




they affect his processing of j"'"™''?" ,!nt ^^fc Srools in the Learning and 
SScSiLr STC M^^f^entarV Schoo,. 

MED!CAkDEmOPMi!QAkA!ffiEeUC^^ 

Background Information was '-'"^'^I^J^'^^i^^'^^ ■ O'^-'^- 
neuropsychological questionnaire ^''f,^,^^^^^^^^^ based disorder 
St , -. medical history of Alagille Syndrome^ aSstanSal developmental 

fnvolving .npalmient in liver functons f ?«^;'^^'^| „t^^f 5g™„cant risk for 
dsk. He is stable medically at Pf^f "^' ""'l^* shOT.s ongoing difficulties in 

Nevertheless, S- has "^^ae m^ characterized at this 

emotional development over the last j/ear ^^"° "^ "^ 
time as a generally happy and sociable child. 

included jaundice (still present, ^ssoaaiea wm y / 

ongoing pathological ^^^^^'^^^ f^ an- ^o V-- 

Sr .raTline, v.th=n'umrs pLma ^f^^'^^^,'^^^^- 
Also, a miao-bleed In the brain was suspected at age 2 /. though never 
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Neuropsychologic'! Evaluation 
Re: am SWmiii* 
Page: 2 

f H c, has had multiple hospitalizations for his medical issues. He also had ear 

S,rsrySe"tU ™.hy.on, S^Te^r r. and oa,*.o,. His pea.«dan Is Uwcence 

Cohen, MD, Silver Spring, Maryland. 

^ .u ♦ - - • - annpared to be on target for early motor and language milestones in 
Mother reports that S^ii^iBBappearea lo oe on wiyci 'u„|,encies including the NG tube 

his first year However, his medical cond.. on P^^Xt.^^^^"^^^^ skills 

feedings, and he quit talking f^Q^ther. It gradually be^^^^^^^ 9 ^^9 .^ ^^^^^ 

reflected significant delay, and parents then made the deasion to Q's^".!' . _ « ^^ 

Croatian and instead to use only English with h.m or around h.m. S^mimhas re<^.v^^ P 
and language therapy on an ongoing basis. R^,f^d'"9 ^^^^ 

complete for urine and bowel control by the age of 3 A years. 

.... , „t - •• - ---"•- nets along well with both children and adults. 
Regarding social development, S«ii^^ generally gets aiui y ^ , ^^ ^ sma^lm has 

and is able to make and keep friends. He is a very empathic ch d^ SSi merapy twoyeaTs 
made good progress in his emotional development s.n|^beg.nnn^^^^^^^ ^^^ 

ago witti Dr. Karyne Messina. His mood arid c pmrnunica tionsMls^have^^rnp^^^^ 9 ^J^^ 

he is able to articulate hisfeeihgs ^^^f ^;^^^3^^tt^eE^ sch'ool. 

emotional intelligence. SakMtM also ap[»ars ro '^J!^' ' ^^5 ,3 gg, attention or 

Nevertheless, he does show some signs of emotional """^""^ «_9- ^0^6, f he may have a 
shows other signs of insecurity, needs frequent reassu^nce^ P^^^^^'^Z distractible. 
mild attenUon problem. Although he can be very attentive, he often is ven^ nagev 

Regarding school histo^, S*.i-attended the PEP F^-m <^^^^l^^J^ 
LAD program in MCPS for ^'n^^^trt^-'^*, "^3 p^^m i hTs 1^ Mother notes 

Sslir*ari^rwo"rse ZeSS^ fn Ws7a"to^ay functioning. While she is 
r^o t^^^S^ls^^tJ-cem^^^^^^^ 

Shows uneven memory in relation to academic learning, even though he demonstrates remarKaoie 
abnl!^ to remembeTso^me kinds of lengthy narrative information such as movie plots. 

The Achenbach Teacher Report was completed by Joanne B. "^^f ?"• f ^f^f^ 

classroom teacher as part of the neuropsychological work-up. Ms. Hanifan descnbes ^f^f^ 

as ^bebw g^^^^^^^ in his beginning'reading skills. She "^^^ J^at he ^^isl^^^^^^^^^^ 

skills in math and good letter formation for writing products. She believes that his biggest problem 

fs etter/sound association. In terms of behavior and adjustment, she notesjhat SMM has 

some behavioral weaknesses but is near to general ^^P^^^^t^" J" ^.^-^^^^i^^^^ 

describes him as a very moody child who shifts between negative and positive feelings frequently. 
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Neuropsyc hological EvaluaUon 
Re: G», S«*«W 

^^^^' ^ , . tj^es he is very happy and energetic 

with mood fluctuations several times a day^ P^L^j^^^X' describes her greatest concerns as 
and at other times he is sleepy and Q^umPy _ Ms _Hanrtan a ^^^^ ^^ ^^^^^ ^^ ^^^^^ 

related to Sii«ii«* poor ^^il'ty to attend to m^^^^^^^^^ She ^^^^^^^ .^ ^^^^^ 3^ 

frustrated and "shut dow n" quickly and does no seem ^o ^^^^^ ^^ .^^^^^t^ ,y ^^th 

notes as positives that S^m^Hmjs very ^'f °'y^"^^^^^^ others. Ms. Hanifan also makes 

his peers and is a great artist a nd perform er. ej^jo>nngentertajn^.g ^^^ .^ ^^^^^^^ ^^ ^^^^^^^ 
the interesting observation that Sii^i«i IS auie 

down more quickly with adults. 

S^— household consists of himself and both paren^^ Bothpar^nts are of Croatian 

ba^!!^d. Mother is a medical researcher, and father .s a psych.atnst. 

PREV!OUS_EyAUJAT!ONS 

u r *^^^Mtai has been evaluated 

There have been no pnor neuropsychol^ical evalu^ons.^^^^^^ of developmental, 

-JSrc^r Z'^SZ^'^^Zp'^ - 3%.. Speeoh,lan.ua. an. 

educational testing have been updated recently. 

TpcT^ AnMINISTEREP 

Neuropsychological measures 'f "^f ^ ?^!^^f ,^?^^^^^^ [he Woodcock-Johnson Tests of 
Neuropsychological Assessment '^^^5L®?w p^SS^ Naming Test, Peabody Picture 

CognLe Ability (Revised 1^^^^^^"^ ,1^"^^^^^^^^^ Comprehension, Test of 

Vocabulary Test-Ill, Oral and Wrrtten ^^ng^^ge Sca/es L^^^^^ 

Language Competence - Oral Expression f°"^P'^.''^^^^^^ Test of Visual-Motor 

informal measures of automatic senallingu^t^c output^ B^^^^^^^ ^^^^^ 

integration, Test of Variables of AttefionJTOVA) Canje^^'on ^PJ ^^^ ^^^^^^^^ 
Figures, Wide Range Assessment of Memory ^"l^^^"""^ J ,^,0^^ Grooved Pegboard. The 
Buschke selective Reminding Test ^ffJ^RP^^J^^^r!^^^^^^^ «kill development in 

Wechsler Individual Achievement ^^'^(^'^J^.^^^^^^^^^ Checklist was completed by 

RFHAVIORA i nRSERVATlONS 

8— presented tor evaluation - a ve-v P|ea^^^^^ ^^^C ^-^StTe Sday 
separating from his mother to beg in testng e itherday. »0'^ J^^ and needed Irequent 
although very active and fidgety. . S'fT*^^™?'^ "g, J^ audltonly. He asked fairly 
redirection to tasks^ "^"^^ff;^4f^?f^rS to 4^ ^sks unUI it was an appropriate 
frequently for breaks but could easily be '^'^^^°"l",uaied reasonable confidence on a 

bre'ak Ume. He .^snoUfraid to ask ^f S^^fiS'ay 2^*^art the end of the 

IS' '^o'wevtJ^eSf.halt SeTv^^UonL range of tasks g.en, even as 

test items clearly became quite difficult for him. 
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Neuropsyc hoiogjffi Evaluation 
Re: (M, S*li*^ri 

oTthe second Cay. S^^^^^se^^^^^^ ^"^^^ 

testing. However, as his mo her reported after the se^^'^"' " ,3.,^ 3^ 3,, to the examiner about 

come back for a second testing ^^^^^^". J^^j'if 33^"^^^^^^ of the second session reflected a 
coming back for testing h.s d^^^veTua y app"^^^^^^ give most tasks his best effort, but .t 
definite drop in motivation. ZwUMim ev®niua ly <*i^^^ examiner to keep him sufficiently 
took a high level of encourage ment and st ructunng^y me exa_^ ^^ ^^^^ ^^^ ^^^^^^^ ^^^ ^^^^^ 

motivated on a range of tasks. f*TSivtn te?ms of behavioral compliance. While he always 
session, and he also tested the limits mildly in ^^rms °f b^^^^^ ^^^ ^35 eager to be done once he 

!rd"r S"n,^S rSTen'S^trS h^^^S on .e .*, U^ a«e, a^u, ^ 

first hour 

overall, S-— engaged ^ ^erson^^^^^^^^^^^ f^^^nTr'aton tScult 

SMMi did not demonstrate f^^^y °^^°"" P^^t" a^ on a hands-on visual-spatial 

tasks; however, he ^^^^"99'^"°^^^^^^^^^^ willing to guess when he 

problem-solving task. On verbal questions he generally w encouragement to do so. 

th ought he m ight know an -"^^^^^^^^"^^^^^ Expressive language was 

S^tamm auditory processing and work Pa^^.^®*^;'^"' J;i__r esoecially when questions 
fluent but occasionally was only partial^ irUe-g^^ di^ed go^wSgness ?o repeat 
were conceptually demanding. At such times, S«*^« oispiayeu y 
himself when requested to do so. 

Oiven S----general,y cooperative att.^^^^^^^^^^ 

can be considered to provide a ^^asonab^ accurate p^^^^^^^ hjs typi ^^^^^ .^ ^^^^^.^^ 

given his distractibility, impulsivity and problems s^ustan^ing fulieno^ reasoning potential to at 
to the DAS results, it is possible that results underestimate S«^^ reasoning p 

least a modest extent. 

mPFERENTIAI ABILITY SCALES RES ULTS 

The Different,., AU„ty Scs,es (DAS) document -sonins ^^^^^ 

borderline range (verbal) to the low average - ff'^^^^Z^Zo^fX^ S^i— l^attained 

DAS summary scores have^meanon^^ 

a Verbal C uster standard, score of 78 (7th perceniiie;, a inumv^^i noth n«arrpntile^ The 

sx^^ of 91 (27th percentile), and a Spa«al Cluster standard s^^^^^^ 

summaiy General Cognitive Ability standard score was 82 (12th per^^^^ 

profile of verbal and nonverbal abilities the Special ^0"^^^)^'^^^^^^^ estimate 

(21st percentile), based on the Nonverbal Reasoning and Spatial tasks, proviaes 

of S^flMlrii intellectual potential. 



82 



Case 1 :06-cv-01 31 7-RMC Document 1 5-5 Filed 1 2/29/2006 Page 6 of 1 8 



Neuropsychological Evaluatic^ 

Re: <3B, ~ ' 

Page: 5 



HAS Subtests 

Recall of Designs 
Word Definitions 
Pattern Construction 
Matrices 
Similarities 

Sequential & Quantitat. 
(Subtest mean T-score 

DAS Subtests 

Recall of Designs 
Word Definitions 
Pattern Construction 
Matrices 
Similarities 
Sequential & Quantitat 



Percentile 
1=§^^ ^^^ Recall of Objects - Immediate 44 



27 



49 
38 
36 
49 
36 
41 



46 
12 

8 
46 

8 
18 



= 50,SD = 10) 

Age-equivalents 

6 years 10 mo. 

5 years 1 mo. 

< 5 years 1 mo. 

6 years 10 mo. 

< 5 years 1 mo. 
5 years 1 mo. 



DASDJagnosticSubtesL Age^egylvalent 

^Sr^f Objects - Immediate 6 years 1 mo. 



subtest scores in the Verba, C-uster .fle^^^^^^^^ 

Similarities (verbal conceptual <^assification) skills, b*—*^ ^ ^^ ,.^^ ^^^^ .^^^^ 

multiple prompts for clarification and expans^n of most ^^^P^^^^^^^^g^^^^^^ examiner . 

His ability to convey his understanding was ver y halting, e ven witn su^^^^ ^ ^^ ^ ^^^^ 

SSv^""nr:etal tasks. He had Qreatdifflculty inl^ningtojh^^^^^^ 

SLchlng items, and he tended to respond without e,nden^ of ^^^^Z Squential- 

able to study all his choioes systemaUcally before ff P°"*"9;,„^*J^L7e "^^ ele^nts, and 

~t!sSrhal^radtSera=^^'l^^^^^^ 

^^r?nrte«i^?iCa^^^;^^^ 

drawing what he remembered right away. His ability to an^'V^^/'^^J^^];^^^^^^^ His skills 

with patterned blocks on Pattern Construction was more l abored and cleariy f ^^[ating. Hjsjk^^^^^ 
are likely to be quite a bit higher than his score indicates. S^^^l actually did f " ex^"^r^i^" 
figuring out spatial problem solving when he could keep his fmstration in check. I would estimate 
that his spatial reasoning potential is solidly average. 
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Neuropsychological Evaluation 

Re: <m 
Page: 6 



below. All percentile scores are based on age norms. 



CONCEPT FORMATION/REA SONING DOMAIN: 



Percentile Score or_ 
Level of Performance 

1 3th percentile 
10th percentile 



WJ-III Concept Formation 
WJ-R Verbal Analogies 

Assessment of rnnn^nt formation and reasoning was based on two tasks from the Wood^- 
Johnson Tests of Cognitive Ability, to supplement abstract problem solving infonnaton gathered 
from the DAS Both tasks have verbal requirements and are subject to some of the same 
limitations as the vert>al reasoning subtests on the DAS. The WJ Concept Formation task requires 
the individual to figure out and state a conceptual mle and provides corrective feedback 'fneeded, 
item by item S^mtim attained a low average score on this task (age equiv. 5 y 5 m) The WJ 
Verbal Analogies task is a measure of abstract verbal capacities requiring the individual to figure 
out how to complete paired verbal relationships. The task requires single-word responses, 
performed a little lower on this task (age equiv. 4 y 9 m). 

Percentile Score or_ 
Level of Performance 

1 8th percentile 
14th percentile 
1 5th percentile 
5th percentile 
16th percentile 
<1st percentile 
16th percentile 
all problematic 
2nd to 12th percentile 



LANGUAGE DOMAIN : 

WJ-R Oral Vocabulary 

Peabody Picture Vocabulary Test-Ill 

WJ'UI Understanding Directions 

OWLS Listening Comprehension 

TOLC Oral Expression 

Boston Naming Test 

NEPSY Verbal Fluency 

Automatic Sequences 

Comprefiensive Test of Phonological Processing 



SUniMiK word knowledge , based on his ability to provide synonyms and antonyms {WJ Oral 
Vocabulary), tested in the low average range (age equiv. 5 y 1 m). He was also low average on the 
PPVT'III , which requires matching a word to one of four pictures (age equiv. 5 y 10 m). Testing of 
verbal comprehension was assessed on two different kinds of oral comprehension measures, 
SiiHMi performed at a low average level (age equiv. 5 y 6 m) when required to listen to multi- 
part oral directions followed a series of pointing responses {WJ Understanding Directions). His 
listening performance was lower when absorption of broader, more inferential language 
comprehension skills was required (OWLS). 

SMHHMK performance on measures of verbal expression/production reflected significant 
difficulties. SflHHHl word retrieval on an object naming task {Boston) fell below the 1^ 
percentile and showed significant benefit from phonemic cueing. When required to fonnulate oral 
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tsleuropsychological Evaluation 

Re: Gl, ' " ^ 
Page: 7 



. . n .ho rni r s^Mto earned a low average score; however, inspection of his responses 
formulation and speech articulation. 

rapid letter naming 25th percentile. 

Percentile Score or 
VFRRAL LEARNING. AMH MFMQRY DOMAIN: I evel of Performance 

Buschke Selective Reminding Test (SRT) 0.5 - 4th P^^^ 

WRAML Story Memory ^ P^ ^^^' ^ 

WRAML Sentence Memory ^*" perceniiie 

^sMH.iv scores on tests of verbal learning and memory were consistently very low. but the 
problem clearly is due in part to poor attention and executive capacities fo;/"^^f^^^7'J,?,7 
effort - • -• ■ word list learning (SRV reflected storage of only 5 of 1 2 words over e'Sht 
SaJnmg trials. List learning is an effortful task since one cannot depend upon a me an.ngful contejd 
to automatically aid organization and retrieval of such rote information. Cifcn '' " Xlpnt^^PrJn 
the list which was composed of names of familiar animals. Also, his ability to consistently recall 
the animal names once'stored was very poor; he consistently recalled only 1 of the 5 an.mal ^n^s 
that he was able to store in long-term memory. S«MlM memory for rneaningftjl sory material 
tested as borderline. He clearly felt overwhelmed by this somewhat lengthy listening task from the 
start. Stf^MM immediate memory span for sentence-length material also tested as just 
borderline. 

Percentile Score or 
VISUAL-SPATIAL DOMAIN : Level of Performance 

WJ-III Spatial Relations 1 0th percentile 

Developmental Test of Visual-Motor Integration (VMI) 1 3th percentile 

WRAML Design Memory 5th percentile 

Testing of visual perception on an untimed, motor-free task {WJ Spatial Relations) yielded a 
borderline to low average performance (age equiv. 4 y 9 m). This task r equired com pletion of 
mental rotations of abstract shapes to see how they might fit together. SiiHtfMkbasic visual- 
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Neuropsych ological . Evaluation 

Re: (M smattm' 

perceive them in a reasonably mature manner. 

.^^«t q^^Mft oerformance on the pencil-paper WRAML 

objects. 



<^ENSORY- MnTQR DOMAIN : 

Lateral Dominance Exam 

Grooved Pegboard 
NEPSY Visuomotor Precision 
NEPSY Hand Positions 



Percentile Score or 
I fiyoi nf Performance 

right manual preference except writing, 

left eye dominance 

relative deficit for the dominant left side 

50th percentile 

25th percentile, right side supenority 



The Lsters, Dominance Exa. reflected insistent "se of ^^^^^^^^^ ^^^^^^^^^ .^S 

manual tasks such as hammering or cutting even th°"9h S^h-fc. c^^ ^^ 

for ail pencil-paper tasks and demonstrated a left eye ^o^n^^^^^^JSi a ^^^ 

copying of hand positions demonstrated by the examiner. 

quite labored. He erased several letter formation attempts and showed highly vanable size of 
letters. 



ATTENTION/EXECUTIVE S KILLS DOMAIN: 

Achenbach CBCL (Parent and Teacher Reports) 



TOVA Continuous Performance Test 



Percentile Score or 
Level of Performance 

checklists within expectation, but 
definite qualitative attention concerns 

impaimrient in attention 
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Neuropsychoiogical Evaluation 
Re: (^.Smamim 
Page: 9 

WJ-m Visum Matching ' "* perceraiie 

Executive functioning includes attenUon regulation and a range of '=??*?/";S?WnT'rf'«.^s"'^ 

fn^^oTof^r^fJ^ris^s^^tr^^^^^ 

related to attentional controls, but no major problems. 

Thus there are observations of behaviors that suggest inattention and/or distractibility even tnougn 
the pattem of findings does not suggest the presence of major hyperactivity. 

S«ta-iiiiii performance on the TOVA, a computerized measure of visual attention, was valid. 
Results suaaest significant problems with inattention across the entire test (score for errors of 
omSn fell Sow Se^^' percentile). There were no problems with errors of ^^.•^"^f !°£^^^ers 
ofTpTsivty) The ADHD summary score of -3.36 falls well into the range of clinical significance. 
The TWrfindings are potentially quite important in addressing the atten ion issue^ Results 
suaaest that even though - ' ' ' - not show significant hyperactivity, his oubward 
distractibility and fidgeting are accompanied by significant inattention. "« '^^^.^^J*^;^];^^^^ 
major trouWe focusing his attention and maintaining vigilance when activities lack excitement and 
whin instructions are given in a routine manner. Sdii.il-> is very likely to miss information that is 
not presented with emphasis. 

S^hMI showed uneven performance on pencil-paper, self-paced tasks of attention. S*iMii« 
scanned columns of letter and number units relatively quickly on the CRRTF. but he missed many 
of the targets; he was more accurate in scanning for the CRRTF geometric target. He also had 
difficulty with scanning of numbers on the WJ Matching cancellation task. In contrast, he was 
impressively quick and accurate in scanning for pictorial information (first cats, and then two 
particular faces), scoring well above average on the NEPSY Visual Attention. This is consistent 
with parental report that S^^M is much better motivated to process picture information as 
compared to letter and numeric information. 

ACHIEVEMENT TEST RESULTS 

The Wechsler Individual Achievement Test (WIAT) was administered to provide a brief sampling 
of beginning academic skills. We did not think it was necessary to give the alternative version of 
the Woodcock-Johnson III Tests of Achievement, which were recentiy administered by MCPS. 
WJ-III results should be reviewed together with our test results to obtain the most comprehensive 
picture of sn^^n^ basic academic skills since the WJ-III provides more comprehensive 
information than the WIA T results presented below. 
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Neuropsychological Evaluation 
Re: G«Sl 
Page: 10 



Subtest 

Basic Reading 
Reading Compretiension 
Reading Composite 

Mattiematics Reasoning 



Standard Percentile Rank 
A ge Score for Age 



85 
94 
86 

83 

82 

77 



16 
34 
18 

13 

12 



Grade , 
E quivalent 

k:0' 
1:2 
K:9 

K:1 

K:1 



<K:0 



Spelling 

Listening Comprehension 

. .,- ^- M ^oir, - - ■■- parned scores that were low average to average, but his skills 

^nHinn cniinH<; that went with pictures of common objects, and S*^M» got one poiiu lui 

presented with picture cues and then answenng a question based on the sentence _;j y 

To^Tlns riV The Spe///ng results -Aect^P^f a^ 

Lralsp^Sinlw^srr^^^^^^^^ 

he i"winingry aSmpt atSTng and spelling introduced by the examin^^Xr 
Math Reasoning yielded a borderline to low average level of perform ance. Usten mg _ 
Comprehension Ls Smmmm low point on the WIAT. In general. S^M-rti beginning 
academic skills test at a beginning kindergarten level. 

PERSONALITY AND EMOTIQNAUBEHAV tOR SCREENING 

The Achenbach Child Behavior Checklist (CBCL) was completed by S^^MfcmolJher ^r 
atfnqs of S^miMhdo not raise any significant concerns about either mtemahzing (wthdrawn 
Lnxious/depTesSTor extemalizing (acting-out) behavior or e motonal p roblems.based orUhe^^^^^ 
summary scores. This is consistent with parents' reports that Sili li ^ has been acquinng greater 
emotional self-knowledge and sense of competence through his therapy ^'f ^"^"^^^J" ^"^^^^^^ 
the Achenbach Teacher Report reflects a significant elevation in the area of affecbve Probtems^^ 
and a borderline elevation on anxiety problems. Specifically, his teacher notes the Presence of 
crying, tiredness, likely indications of feelings of worthlessness. self-consciousness, sensitivityto 
criticism, worries, fear of making mistakes, expressions of dependency, and fearfulness. S«^ 
was also requested to draw a picture of his family doing something together. He diose to draw 
himself standing between his parents and said that they were talking about a grandparent who 
died, noting that the grandparent had not been feeling good. 
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Neuropsychological Evaluation 

Re: Gil, 
Page: 11 



FVAI UATION g'lMMARY ANH IMPLICATIONS 



S*-i*0»is a very pleasant and outgoing littie ^^Y i-t ^ming s^^^^^^^^ 

eSS due to Significant parent and so oo^^^^^^^^^ pattern 



evaluation due to signiTicani patei h cu lu 00.,^^.. ^. .^ ,nHf»r<:tend S^^riMok pattern oT 

rrsnt comprehensive "«"^°P^V*ologi^l evalu^Jon ^^| ^^'^"^«;^^"^^*^ 

cognitive strengths and weaknesses ^J.^^'^Sl "11 ^mto^^onal or sodat concerns at this 
intervenfentoass^s. Ws dev^top^^^^^^^^^ ^ ^, . , , ^^ssfu, at 

:rse,^'*S::^tS "odfi?cond«ion, «agl«e Synd^mejjaspc^ed s^n.^^^^^ 

learning risks can be assessed directly. 



General ability testing on the DAS indicates that "i t C I is able to reason with at least tow 

thinking into words. 

S^anm demonstrates very inadequate word retrieval and expressive language structure, and his 
vet^sorg7e?ponses^e typi'ca.ly off the mark. Given t^f* he ha^^^^^^ 
vocabulary and relatively fluent functional speech, those who interact with him casually are very 
likely to miss the fact that he cannot use language well for 0°"^?*"^ ' ;^^f°"'"9-^ ofl^ ofset 
relative strength in pragmatic language and has teamed compensate through use of a range or sei 
Sp essfo^^^^^^^^^^ somewhat automatic for him. However, his expressive tanguage 

SSTre evident when he needs to formulate conceptual responses or complex communications. 



In summary the central point to make about Si In I ' > intellectual capacities is that he operates 
at velJTffe^ent levels depending upon whether he can analyze t^ngs visually or must wort, with 
words Further. I want to emphasize that even in his areas of very real nonverba and spatial 
S?enath sSfcB is likely to fail to perform to his full potential due to distractibility. impulsivity. 

anTalL^SSn toS^^ In programming for S^mM ^^f r ^\ '* ^^r!!^ ofs^J^^ 
the assumption that he has solid reasoning potential even though it takes a high level of structure 
and encouragement for him to show his strengths dependably. His histofy of poor test 
performance vs. better functional capacities is understandable in direct referencejo t he sources of 
interference (e.g., distractibility. impulsivity, frustration) that are operative even when Stimatm is 
working in areas of personal strength. 

The more specific neuropsychological results present a picture of a child with significant brain- 
related attentional limitations, including significant distractibility. mild hyperactivity, problems with 
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^^^®' ^^ I ff rt q^^rita»idoes not appear to be 



^-.— —«.««:.. .minninallv based developmental delays. The 
L anauage related skills directly reflect S-ii jm "^"^^"^"^ ^ _ j • ^- , -— education 
Sage domain problems have been '^^^^t'^^^ Jj* f"^^^^^ now being 

se,?lcel and these problems are f ^^'V '"S'^"^^^^^^^^^^^ points about 

.ent^thene^opsy^^^^ 



identified in the neuropsychological ^v^.u^.u . "r^^" ^ojogjcal testing: Sd«rtW has 
i • • language skills based on our ^"^^^^ "^"f^P^^^ in handling emotional. 

eFative strengths in language pragmatic^ and ^'s aids h^m s^gnft^^^^ handicapped in his speech 
social, and academic demands However he is genumefys^^^^^ J^^ understanding of 

articulation and his receptive and «f PJ^f '^^ j^^Ssiof ^^ ideas, in addition to 

syntax, expressive language fomiu lajon .^"^ fj?^^^^^^^ needs very intensive 

deficits in phonological processing <;°^^^t?" '^^^^^^^ « effectively for 

speech/language services .n order to '^^^f ^^ '^^^^e su fflae^^^ ^^^^ ^^^ ^^^^^^^ 

conceptual learning purposes. At Pf^f " ^e^^^^^^^ v?r^^ScSitly handicapped in his language 
strength in word knowledge semantics b"* h^ '|^J^^^^^^^^^ fo^rward. given his history, but it 

skills overall. It is encouraging that his '^"^Q^^Q^^^^!^^^^^ deficits will have a cumulative 

is crucial that intervention be very intensive. Othenw^e his language 
effect on his overall cognitive and academic development. 

■ shows motor related difficulties even though they are not severe _ He worlds -nr 

h^rtT^mpensate for fine motor control problems, and his ^^"^^"^9;^^^^^^ 
Se lateralization of handedness to the left side "^^V .^f'^" '^^. ^f ^^^C^j^^^^ mla^eeds affecting 
dysfunction, given his severe sPeecWlangu^g^^.f^^^^^^ ^^^, ^3,,3, 

cerebral development. His pattern of "P'^^^d manual domma^^^^^ ^^^^^ 

tasks with the right hand but consistent use of the left hand Jor wnting) an P ^ ^^ 

dexterity and hand position performance on ^^"^2^-"^°*° J^^^^^^^ and the 

language deficits, indicates the need for very careful "lonitoring or Tine mo h 

Sihood that further direct occupational therapy services may be needed .n 

The phonological underpinnings for development of ^ding arjd speHing reflect deficits. Thiols 
seen'both in test results on measures o^. P^ono^og-cal proces^^^^^^^^ 

basic reading and beginning spelling skills. b°th of wh^^^^^^^^^ SS In teL of written 

despite instructional focus i n these a reas and P^^^."^' '^!'"^°'?!^^^ ^"w to form and orient his 

feC' as'r^^S^^^ — ' - ---^ '' 

visual-pictorial material. 

- is at very severe risk of specific teaming disabilities in all basic ^^^demic areas (read^^^^ 

c;^^^ is onlv now at a readiness po nt for acquisition of beginning academic swiis V9>ve'> i« 
^!Sf eme*enUanguage competencies), I would defer formal diagnosis of learning d,sab,l*es 
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. ■■- will tvDicallv be able to learn more effecUvely and 

Given his neuropsychological profile Sji^j^wy^^^^^^^^^ ^^^ ^^^ Information is 

efficiently when learning '^^oth ^^*f ^ "^j'f^'g'h^^^^ links provided to his prior 

presented in a highly structured and orderly fa sh.on^wrms^ y^^^^ oven«^elmed by 

knov^ledge base. In the classroom 9<*-^ 'ithrverbal or visual material. This is likely to 
presentation of even a very "^°d.^^* ^^'^^"^^ ?J ^^^^^^^ become even a little detailed or 

translate into significant processing o^'^^^f.^Xv S in a range of problems including 
complex in presentation. The overload "'"^'^^"J^'Son of materials, auditory and visual 
motivational shut down, very inefficient survey and orgamzafon or m _ ^^^. ^^ ^.^^ ^^^ handwriting. 

r^stet ':^::^^^^:^o^^^^ ^-^^--^^-^ '^ ^'^° ^^^ "'^ " 

suffer in relation to issues of volume and/or complexity. 

PFrnMMgNDATIONS 

i) Friiicational piarement and nroqramminfl: 

neTfew years. Should parents wish to «vlew P"J--= -*ble ^^^/J^^^'^^, „, 

Rockville, MD, 

S^Hb will also need to be provided with Extended School Year f ^j^f * f^f ^^^J.^'^^d could 

S=h=rd"^ia^;isr^^ 

the summer months. 



ESiSESSS5St£."=«: 



in phonological efforts. 



it is essential that his special education prograrn 'nt^g'-^t^J^^^uage int^^^^^^^^ '^l^eST 

instruction as well as provide individual speech/language therapy on a regular basis. Intensity ot 
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Page: 14 ^ minimum three 30- 

45 minute individual sessions a «eek, given in 

, 3. somewHa. ocncemed rr^SH^'^^^^'^^^'^^b " 

"enfo^totor advantages f<x fte less.^rSia'rol" iting skills by next fall. 1 believe 

formation skills. Unless ^^^^.^Zl |en/T<is should be re-consWered. 
that direct individual occupational therapy services 5 

J '^ Affr\rf and nttpntJo"^^ controls' 
' (Specific suggestions for language interventions are 



LAD program.) 



r^.n.r.1 principle - AM zfj/ n sffon q teacfe erfltfl^QSg^^ -.^ tl,e teacher can 

benefit S^^i^^^f^^^^ him frequeV jj Is important 

;^r p^rSTp^SSie^^^^cK^^^^^^^ suggestions in^ude the fo..ow.ng. 

a) S---*deskshou.dbeneartheteacher^or^pm^^^^^ 

"^ otrTTenging students and "°;„^°"f3XS^^^ area. 

location in the front of the classroom (near t^^ boam) an .^^^^^^^ 

b) StfMM will function better when able to ant.c^ate«me ^ a ^^^^^^^ 
^ concentration. A visual representation of the day s schedule wiH pr 

opportunity to intemalize classroom routine^ stimulating and engaging. 

c) s3iirt» will respond better to situations tha he finds^^^^^^ S^WWikwould 

"^ vSJThe instru'ctional medium and P^^f/'" ^3^^^^^^^^^ 

probably find lessons that emphasize ^^'S"^' ^"^^^^^^ task balanced with more 

engaging. Keeping the time required fo^ sustained atten^o^o ^^^^^ ^^^ 
active learning will improve performance^Changes-m^^^ 

variation in word-pacing will also '"^[^f ^%f ^^'^'°^^^^^^^^ from seated desk work. 

d) S,ta-i* is likely to benefit fr°"^T^'^^J^^^^^^^^^ at a body level may be 
While his awareness of his need to ftretch ana regu, ^ ^^ addition, 

Lted, this is likely to assist him -^^^^-^^l^^l^ 'f-fi'dget or worry objecf that 
S^^m might be allowed to keep a ^^al object (e^^ ay ^.^^ ^^ ^.^.^^^ 

rrTrTnoise) in his desk t^a hej^" ^^^^^^^^^^ SdTced as part of a behavioral 

stay focused visually and aurally. flccinnments Adjust the 

ir?rSl^SS^t^rrkraSoptimJa.ten..n«me 

^i:rSdrerfnsTc.'e^<^rv.x^ 



e) 



f) 
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a, Make su,b that SiMW estabfehes eye contact v*en ..ceMng di,eotk»Vinstruct«n. 
^' TOs v-^inmXe understanding -"^ «™*°" J °;,f„„ts.ep at a «me. Wt,en a 

increase the probability of ^"^^^t^"' f ^;;"'"9 ^^^^^^^^ the teacher has said. This 
j) After giving SMM» directions have N-^ P^^^^^^^^ ^^ understanding. 

wH^se c^mpr^^^^^^^^^^^ Set reasonable accuracy 

goals with him and avoid emphasizing speeded tasks^ 

rvir.Sarat:ui,''E^sr.s™rofs?^^ 

T^Z Ser to sl^e as a helper, t-ien another ten minute activity penod. 

habits that can be substituted for impulsive tendencies. 

»\ Practice modelina and instruction in skills for thinking "out loud" when planning 
^ pra£-To°?nr Hul "^^^ tasks. This allows the teacher to gain insights into how 
^'ilSc^n develop verbal skills to help slow himself down before he responds 

h^ TheleSue of "Stop-Think-Talk-Do" is central to many cognitive-behavioral 
^ ^nterleSs fo^^^^^^^ with attentional problems. It is a system that teases ^ow to 
W before acting impulsively, "think" about the cause-and-effec Relationships of the,^^ 
intended behavior "say" or verbalize to themselves or others what they will do. and do 
he chSenLavior. Again, the purpose of the technique is to slow down respo^^s ^ 
Encourage thoughtful responding and decrease impulsivrty by ^a^ng 10 o 15 sec^^^ 
to receive responses during whole group instruction. Modeling and PJ^^^ "9 ^^^^^^ 
formulate well-thought out responses can assist language and impuse regulation ^^^^^ 
d) It is important to pair verbal praise with any reward system. This faalitates weamng from 
a concrete reward structure to an intemalized system. A simple nod. wink, smile, or 
touch on the shoulder can carry tremendous recognition power. 

Ge nera/ princ/p/fi -Assist the sfnclfint to build gnncl work habits on academic tasks : 
One of the characteristics of attentional problems Is the variability of work perfomiance across 
settings, tesks. and over time. Rather than take high perfomiance on some tasks as an indicator 
that low performance on other tasks is due to low motiva tion and wiHfulness. it is 'mportant to 
understand this as the nature of attentional problems. S^MM will do better on tesks he finds 
inherently interesting and stimulating, will tend to do worse on tesks that require sustained attention 
and are more mundane, may have difficulty with tesks that require complex problem-solving 
strategies, and may tend to persist using strategies that have proven ineffective. 



c) 
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from feeling 



,1 rive seat work one sheet at a time, if possible. This will prevent S 

^' ^^"et'SM is also a helpM te^niq^^^j'^^^ ^ ^^ ^ ,^ 3et o, 

materials. ^or^ ko ^ nrnhlem consider a major emphasis on 

stimulating graphics to motivate theij- use^ ^^ students tend to 

Emphasize that part of the wo* ™u.«e«^^^ f^tr.'SL li— some InstruoUon in 



d) Emphasize tnai pan ui u ic w... ^ . w-^. ■- ~ - - ^^,^^- ^i„_ 
complete work and turn it In without checking it over. Give 
how to check work and practice it with him. 

3) Other professional se rvices: 

* individual Tutoring: The services of a special educ^^na^^^^^^^^ 

organizational skills may be helpful as a supplement ^ ^^^'^^^ J^*^^^^^^ a program suc^ as 
SMM school. This could include '"^^n^'^^ *^'"'"9 '" P^^^^^ oversight 

PhonoGraphlx. Tutoring assistance can relieve P^'^^^fj^^J^^^l"^^^ Tutors 

and allow them to devote more time to aspects ^l^^^'^^'^'l^^^^^^^ at 301-565- 

can be obtained through William Stixrud & Associates by con^^^^^^^ ^ 

0534. Please let me know if you plan to pursue tutonng through our omce 
referral for tutoring. 

Parents may also want to consider intensive phonics work during summer break using a 
program' sL'cl^lasThonoGraphix. which is available through specially tia .ned speecManguage ^^ 

pathologists and special education tutors. However, given ^ . incoroSf intSS tu o^ 
ESY program, this may not be needed this summer and could be incorporated into otner luionng 

services, as suggested above. 

I would recommend consideration of a consultation with a child psychiatrist ^ discuss the 
Dossibitv of a tXf medication to enhance attentional controls. However, such "^edic^tion m ght 

possiDiiiiy UI d uidi u. iMcu yc health manaaement or otherwise not advisable. I 

be contra-indicated in relation to Sitarti^k health managemeni oi uu ohvsician 

wish to emphasize that the decision to medicate or not is .^ dec|s.on th^ .^st^^^J^h^^^ 
and oarents and that environmental interventions to provide a high Ipvel of structure a"<^ f"PP°" '" 
me iSg enXonment are essential regardless of whether medication is p ursued or no t. Should 
parents pu?sue environmental structure as the main focus of inten/entio n for " I ^ !■ _■ atten;;^f' 
Lues it would be very important to work very closely with SriMMrti school to be sure that ne is 
provided ^rconsS levels of positive behavioral redirection throughout the school day as well 
as a well-organized environmental structure. 

I endorse continuation of Stmmtk individual psychotherapy work to help him maximize 
his self-undl°2andn7S^^^ development of emotional/behavioral coping 

strategies, and continued adjustment to chronic medical issues. 
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* we recommend neuropsycho.ogica. ^^^^^^^ 

development and educational progress. However, I a'^'^f PPy 3 . 

should there be any new concems or need for review of attentional issues. 

4. References 

Many parents have found the following books helpful In understanding and addressing attention 

and language learning issues: 

Amen, Daniel. Healing the ADD Child. ^ d.«oo 



I also encourage parents to emphasize reading together ^^th S*— as -" ^^^'^^^^^^^^^^ 
increase his appreciation for language and to encourage his reading skds^ ^ hookfdes iane^^^^ 
he may also benefit significantly from listening to books on tape or listening ^ ''^^^s designed^^^^^ 
reaSng along with listening on tape. This will enhance language development (vocabulary, syntax. 
verbal conceptual thinking) as well as reading skills. 

It has been a pleasure working with Sdi-Mt Please do not hesitate to contact u^^^^^^^ > ^65- 
0534 if there are questions about this evaluation, or if we may be of further assistance on 
SfllHMi^ behalf. 

Diagnoses: 

Cerebral dysfunction {ICD9 348.3, secondary to Alagille Syndrome, manifested in a diagnosis of 
attention-deficit hyperactivity disorder, combined type) 
Language disorder {ICD9 784.5) 

Date of report: June 14, 2003 

Patricia H. Papero, Ph.D. 
Licensed Psychologist 
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